
  BEFORE AND AFTER CARE (FREE TIME AT CAMP) 
ACTIVELY INCLUDING A CHILD 

 
WHAT BEFORE AND AFTER CARE MAY LOOK LIKE 
Often times Before and After Care programs are less structured than a “lesson” and offer the children 
more opportunity and independence in choosing their own activities.  Available activities often include 
board games, dice games, active playground/gym games (dodgeball, kickball) coloring, craft stations, 
video games. 
 
KEY POINTS TO CONSIDER 

 What are the interests of the child? 
 How does the child respond to the general structure of the program? 
 The aide may need to take the role in creating choices for the individual, in order to include them 

in the program.  
 The child may prefer more independent activities than group, social activities. 
 Plan ahead for points of the day that can incorporate several children. 
 

INTERESTS OF THE CHILD 
 Make an effort to learn the interests of the child by: 

o Asking the child, asking the site staff, asking the inclusion coordinator, reading the 
information given to you by supervisors, ask the parents  

 If a child’s preferred activities are not available at the program, can they be incorporated?  
o  EXAMPLE:  A child loves crossword puzzles, but there are none at the site.  Could they 

be sent with him?  Could NWSRA or the site purchase some, or print them off a website? 
o EXAMPLE:  Same child from above does not enjoy crafts or active games.  Typically he 

sits in a corner to work on crossword puzzles.  Would it be more appropriate to have him 
work on his crossword puzzles at the craft table along side other children? 

 A common frustration for staff is the uncertainty as to if a child would like a game because the 
staff are not sure how the child would play them (based on physical or communication 
difficulties.)  NWSRA Coordinators are excellent resources for adapting rules and games to try 
them in new ways. 

 Often times sensory issues can be a factor for the child included.  Consider if additional “noise 
toys” or “fidget toys” are necessary.  What types of things could be incorporated into the 
program overall that might also interest the child with sensory issues? 

 
GENERAL STRUCTURE OF THE PROGRAM 
The open ended choice structure can be overwhelming.  There are several techniques to address this: 

1) Have the child create their own schedule for the day.  Use picture supports of choices that are 
available throughout the day. 

2) The staff creates a schedule for the child for the day 
GENERIC;  Snack, Homework, Group Game, Quiet Game, Go Home 
SPECIFIC:  Graham Crackers, Math Homework, Basketball, Chutes and Ladders, Go Home 

3) Create “mini-schedules” or choices as the day progresses. 
 Incorporate choices the child enjoys.  EXAMPLE:  “Do you want to play video games 

OR Hopsotch?” “Do you want to play with the parachute for 10 minutes or 5 minutes?” 
 
DEALING WITH FIXATION OR ISOLATION 

 Set a time limit for the activity of isolation, followed by a choice of something new. 
 Schedules and picture boards can be used. 
 Utilize verbal countdowns. 
 Utilize timers. 



 If the child often chooses an activity that is done individually, bring it to a group of other 
children. 

 Be aware if the aide is the only one interacting with the child.  Invite other children to play.  The 
aide should not be seen solely as a “play partner.” 

 Model for the child the appropriate way to walk over to others and ask them to play. 
 Implement appropriate modeling of  scripting and reactions for dealing with “losing” or any 

situation the in which the child typically struggles 
EXAMPLE:  The aide and child are playing Connect 4.  The aide has three pieces in a row and 
the child blocks.  The aide could say, “Oh, you blocked me.  I guess I’ll just start somewhere else 
because that’s what happens when you get blocked.” 

 
IF THE CHILD HAS DIFFICULTY WITH FOCUS AND ATTENTION 

 Use “cue” words such as “focus,” “pay attention,” “listen.” 
 Have the child repeat  instructions immediately after they are given OR BETTER:  Review rules 

with all children before starting a game. 
 Break down tasks into simpler steps.  
 Use “First/Then” language. 
 Give the child a time frame for amount of time left for skill, or time until skill is over.  Consider 

verbal countdowns or use of a timer. 
 
IF THE CHILD HAS BEHAVIORAL ISSUES 

 Establish rules and have child repeat them.  Staff may need to create some specific for behaviors, 
but should be based on program rules. 

 Make sure the child understands the expectations. 
 Have copies of rules/expectations 
 Consequences should be pre-determined, concrete, and understood by child. 
 If a behavior plan is in place, be consistent and follow through with it. 
 Be respectful that many children with behavioral issues will not want a staff hovering and can 

feel they are being treated differently than the other children.  Relationship building over time 
helps this. 

 
IF THE CHILD NEEDS PHYSICAL ASSISTANCE 

 The aide may need specific training on adaptive equipment. 
 The aide may need specific training on lifting and transferring. 
 If a safety issue, the aide should be sure to offer appropriate assistance at all times.  The aide 

should never turn their back on the child. 
 
IF THE CHILD HAS COMMUNICATION ISSUES 

 Create a picture schedule.  
 Create boardmaker parts of the project (colors, implements, size indications). 
 Ask yes/no questions instead of open ended questions. 
 Use clear, concise directions.  Rephrase directions from the teacher. 
 OFFER CHOICES: 

o GENERAL:  What color would you like? 
o LESS GENERAL:  Would you like blue or yellow (while showing each choice) 
o SPECIFIC:  Do you want blue- yes or no? 

 If child is not responsive to choices help them choose:  EXAMPLE:  “Would you like blue or 
yellow? You have yellow on your shirt today, so let’s use that!”  


